How We’re Connected
It’s easy to look outwards, to try to fix blame on others who you think might be at fault whether we’re referring to endangered species or to other things in life. In this activity
students are encouraged to take a hard look at their life-style choices and the impacts of those
choices...
Materials

❏
❏

overhead projector and screen
overhead of the graphic on this page

Instructions for the Teacher
1.
Ask the students
• Name some of the things you use in your daily life. These could be food, water,
toys, school materials, etc: anything that touches your hands during a typical day.
Record this list on the board without comment.
2.

Ask the students to define the
word “need”, and ask each
student to use it in a sentence.

3.

Ask the students to define the
word “want”, and ask each
student to use it in a sentence.

4.

Go through the list of words
on the board and circle those
items that students agree that
they all feel they actually need
in order to survive (needs are
things that are required to
sustain life: these should be
variants of food, water, shelter,
air, and space). Are there any
needs that aren’t included (for
example, students may feel that
love, family, etc. may constitute
needs). If so, add them to the
list and circle them. Tell the
students that the items not
circled should be those things
that are nonessential wants
(television, bicycle, etc.).
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5.

Next, ask the students for their assistance in circling all of those needs that a wild
animal also has. Students should realize that most wildlife uses only the basics unlike most of us humans.

6.

Show students the graphic of the thinking boy. Ask students:
•

What do you think the boy is thinking about?
Students should realize that this individual has made a connection between his
lifestyle (as shown by all the goods surrounding him) and the impacts of his lifestyle
on nature (as shown by the homeless elk, the clear-cut forest, and the belching
smokestacks of the plant generating electricity.

Ask students to focus on the items inside the thought bubble. Ask them
• Think about the people who cut down the forest or who are operating the plant. Are
they bad people?
No! They are simply employed in businesses whose job it is to provide things like
paper and electricity to people like... school students! But while we persist in our
patterns of consumption (e.g. generating electricity by burning coal, or buying things
that we don’t really need) the jobs these people do will have an impact on the
environment.
• What do you think the environmental cost is of all the things that you identified as
wants, not needs?
This may be the hardest question that you have ever asked them! It is difficult to
calculate the environmental cost of, say, building a television set. Have students
imagine where the metal came from (probably a mine). The plastics were made out of
oil resources, and the electricity required to manufacture it and to operate it is
generated (in Alberta) by burning coal. And of course there are other costs...
7.

Tell students:
• It just so happens that if you want to help nature and to protect endangered species,
then one of the best ways we can do that is to look at your lifestyle - which is
environmentally very costly - and find ways to change our lifestyle to decrease these
environmental costs. This then puts less demand on our environment: less trees are
cut, less coal is burned, etc. For example:
•

choose to NOT buy new goods (such as a new computer game or the latest kind of
sneakers)
• ride a bike more often, rather than accepting rides
look for ways to use less paper
• practice the three R’s. They come in order: Reduce consumption, Reuse that which
you are forced to consume, and then Recycle rather than throw it in the garbage.
(Students may know more ‘R’ words, such as repair - have students help you
decide where these new ‘R’ words fit in the order).
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8.

Have students fill out the living lightly checklist, which tells them how much
environmental impact they have. As a consequence of this lesson, suggest to students
that they review their checklist results and make a written commitment that states how
they’ll try to decrease their impact (encourage them to be reasonable and feasible!).
Please note that these commitments look good in a letter to a decision-maker encourage students to describe how they’re trying to model environmental responsible
behaviour before they ask a decision-maker to be equally responsible!

9.

Have the students brainstorm to come up with a list of other actions they could do to
help endangered species - either their own endangered species or one which the class
has chosen to adopt as a whole. Suggestions may include education component (i.e.
making posters), collecting information, making phone calls, writing letters, planning a
fund-raising campaign, etc.
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